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Abstract

Discussing the contribution of Learning and knowledge trajectories in congregations
(LETRA) is a challenge, particularly when one was involved in it. Two research
questions are posed: How has the methodological and theoretical framework of LETRA
contributed to knowledge about learning in congregations? What are the differences
between LETRA and related Norwegian research projects within practical theology?
The first part presents key features of the three different strains of theory within
LETRA, and brief examples of how researchers in LETRA have utilized them. The
second part discusses the research contribution of LETRA on two topics, “object”
and “materiality”, taking articles by other researchers as vantage points. The article
concludes that LETRA has contributed to scientific novelty through its combination
of an empirical descriptive design and a pool of practice theories. However, novelty is
a moving target. It is necessary to continually pursue theoretical openness in order to
conduct empirical research on congregational and religious change in societiy.

Keywords: Empirical practical theology, practice theory, collective learning, object,
materiality, LETRA.
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Introduction: Learning and knowledge trajectories in congregations
Within practical theology, parts of the international as well as the Norwegian scholarly
community maintain improvement of practice—particularly within churches—as a
deep concern. A preferred research design among several of these researchers is different
kinds of action research, whereby researchers try to accommodate staff and volunteers
in processes of change (Mercer and Miller-McLemore 2016, Cameron 2010). Learning
and knowledge trajectories in congregations (LETRA) is a research project (2010—
2014) on how learning and knowledge construction take place in congregations'.
It analyzes learning and knowledge processes in congregations with a wide range of
learning theories and practice theories. The selected theories vary, but do have one
fundamental assumption in common. Learning is understood collectively, which
means that LETRA analyzes learning as changes in social practices and not primarily
as changes in individual cognition. It contains research on activities often associated
with learning, such as religious education for children, confirmands and youth, but
also explores the professional learning and knowledge of deacons and pastors. Thus,
the individual LETRA projects contribute to practical theology because close readings
of congregational life are a small and under-researched field in Europe (Monnot and
Stolz 2018, Ammerman 2018). Still, it differs from other practical-theological research
projects since it is an empirical project without improvement aims and without an
action research design.

This article discusses the overall research contribution of LETRA by asking research
questions on a scientific meta-level: How has the methodological and theoretical
framework of LETRA contributed to knowledge about learning in congregations?
What are the differences between LETRA and closely related Norwegian research
projects within practical theology? The first part of the article presents key features
of the three different strains of theory within LETRA, and brief examples of how
researchers in LETRA have utilized them. The examples will focus on the six PhD
theses resulting from LETRA, and are of course only small, but telling, snapshots
from these extensive research projects.? The second part will discuss LETRA’s research
contribution to two topics, “object” and “materiality”, positioning LETRA against
recent contributions from profiled practical-theological scholars in Norway more
attuned with an action research or improvement agendas. The discussion on object
will depart from brief summaries of articles by Erling Birkedal (MF) and by Stephen
Sirris (VID). The discussion on materiality will take articles by Birgitte Lerheim (TF)
and by Merete Thomassen (TF) as its starting point. Common to all of them, except
Sirris, is that they refer to LETRA publications in their articles. This article argues that
LETRA has contributed to scientific novelty within the realm of practical-theological

1 We have published a short review article about LETRA, "Learning and knowledge trajectories in congregations” in
Praktische Theologie (https://www.degruyter.com/view/journals/prth/prth-overview.xml?tab_body=toc-78025).
The previous article only presents the individual PhD theses of LETRA, and does not contain the presentation of
the theoretical framework within LETRA or the discussion on object and materiality.

2 Other LETRA contributions will not be presented here. Afdal has co-written articles on curriculum texts
(Holmgvist and Afdal 2015, Rodriguez Nygaard and Afdal 2015) and published an extensive book on learning
and religion (Afdal 2013), and the other scholars have also published extensively (Mogstad 2013, Reite and
Mogstad 2014, Leganger-Krogstad 2012, Kaufman and Sandsmark 2015, Sandsmark and Kaufman 2015).
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research through its combination of practice theories as its theoretical framework
and its empirical descriptive design. The impact of LETRA has been significant since
LETRA ended,’ and we have noticed tendencies towards theoretical domestication,
particularly within the Norwegian context. Thus, this article urges for a consciously
theoretical openness when approaching processes of change in congregations, and in
other religious practices, in a late-modern society.

A major reform of the Christian Education program in the Church of Norway
(CoN) is an important backdrop for LETRA. The reform, initiated by the church
but launched in 2003 by the Norwegian parliament, aimed explicitly to educate all
baptized children and youth between 0-18 in in their Christian faith. Politicians and
the church argued that the non-confessional religious education in school made the
reform necessary. The state, it was argued, had to provide the church, as well as religious
and life stance organizations, a possibility to transmit faith to their members. Thus,
the majority of all the different political parties voted for the reform, and the church
has since received about 25 million Euros annually to offer 315 hours of Christian
education to their members.* The church implemented the reform gradually. The
congregations needed more staff and volunteers, and it was necessary to develop able
activities in order to attract as many of the baptized children and youth as possible.
The first ten years were a dedicated experimental phase in which congregations could
apply for funding for new and innovative Christian education projects. Those who had
the best ideas received money to put their plans into action. Some of these new ideas
involved climbing walls, canoeing, baking and concerts, which sparked a discussion
about learning. Theologians, and some sociologists too, voiced worries about the
content and argued for more learning and less entertainment (Mogstad, Lorentzen,
and Hauglin 2008). These contributions were interesting, but had a fundamental
constraint. None of them related in greater depth to theoretically grounded concepts
of learning or more advanced pedagogical theories. In short, there was “a lot of Luther,
but no Vygotskij” (Afdal 2008). LETRA approaches this pedagogical deficit, but not
in order to exchange Luther with Vygotskij. LETRA contributes towards making
research in congregations as developed on the pedagogical side as it is on the theological
side. Moreover, LETRA argues that theories of practice are essential when developing
knowledge about theological knowledge trajectories in congregations.

The LETRA project lasted for four years and was led by Professor Geir Afdal,
second author of this article. The core group of LETRA consisted of scholars from MF
School of Theology, Religion and Society—four PhD students (Morten Holmgyvist,
Ingrid Reite Christensen, Marianne Rodriguez Nygaard and Fredrik Saxegaard) and

3 The impact is possible to trace in curricula in theology, religious education and diaconia at the major theological
institutions in Norway, and in other Nordic countries, such as Aarhus University, Umed University and Uppsala
University. The number of master students who have applied theories used in LETRA are probably more than
thirty, and ongoing PhD projects in Norway, Denmark and Sweden are directly inspired by the LETRA project.
In addition, a Nordic biannual conference in practical theology has been established in recent years. The theme
in 2016 was Praxis and Practice in Theology https://conferences.au.dk/practice-in-theology-2016/, and Exploring
Practices in Theological Research in 2018. (https://www.mf.no/en/exploring-practices-theological-research
(reviewed 19.12.09). LETRA researchers participated as keynote speakers, with papers and as organizers.

4 hteps:/[www.regjeringen.no/no/dokumenter/stmeld-nr-7-2002-2003-/id196490/ (downloaded 19.12.06)
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two senior scholars (Heid Leganger-Krogstad and Sverre Dag Mogstad). Two external
PhD students, @yvind Holtedahl (VID Specialized University) and Elisabeth Tveito
Johnsen (Faculty of Theology (TF), University of Oslo), first author of this article,
were included during the period. Tone Stangeland Kaufman and Astrid Sandsmark
from MF also contributed during the project period. The main activity the first year
of LETRA was to educate ourselves in a pool of practice and learning theories used
within the educational field. None of us, except Afdal and Reite, were skilled in this
body of theories in advance.

The theories can be grouped into three: socio-cultural learning theories, activity
theory, and socio-material theories. Common to all of them (possibly with socio-
material theories as exception) is a basic understanding that learning is a social practice
(Afdal 2010). The unit of analysis in LETRA is social practices, and not practitioners.
To understand learning as a social practice means to identify what it makes sense for
people to do and say, and how their doings and sayings are part of the tools, rules, and
understandings that populate the life (Nicolini 2012) of, for instance, congregations.
The set premise of the project was that every scholar had to employ one or several
theories of learning as analytical tools, but it was not stipulated which one. Senior and
junior scholars read and discussed different theories in order to bring with us a variety
of sensitizing devices into the fieldwork in year two. There were primarily three selected
congregations from the Church of Norway, but some of the LETRA projects have
conducted fieldwork in supplementary and other congregations.

A pool of practice theories

Socio-cultural learning

Every socio-cultural learning theory claims that what people learn is dependent on
how they learn. Learning is not something that comes afterwards as a result, but is
in itself part of the activity. Lev Vygotskij, often described as the founding father of
this theoretical tradition, wrote his influential works in the 1920s in Russia. His basic
claim is that no one has direct access to reality. How we experience reality is always
indirect, mediated by culturally and socially developed tools and signs (Vygotskij et
al. 1978). However, tools become invisible and taken for granted by those who live in
a particular place. It is when new tools are invented, or when one is a newcomer into a
practice, that the mediated character of reality becomes tangible. Etienne Wenger and
Jean Lave have developed this insight further theoretically. One of their most famous
concepts is communities of practice (Lave and Wenger 1991), defined by Wenger as
mutual engagement, joint enterprise, and shared repertoire (Wenger 1998). One of Lave
and Wenger’s key interests is how newcomers become participants in a community of
practice. A closely related term is legitimate peripheral participation, which means two
things. First, if one is to know what to do in a practice, one has to be included in the
activities constituting that practice. Secondly, it is necessary to have some kind of safe
space when one enters a new practice. Newcomers must have the possibility to observe
the practice from a distance, or at the periphery, before they can gradually move into
the center. Wenger calls a movement from the periphery to the center an inbound
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learning trajectory, as distinct from peripheral learning trajectories, in which one stays
permanently at the periphery, and outbound learning trajectories pointing to other
communities of practice (Wenger 1998).

Elisabeth Tveito Johnsen has used Vygotskij (Johnsen 2012) as well as activity
theory (Johnsen, forthcoming) and socio-material theories (Johnsen 2015) in her
research on teaching activities for children aged six without much previous church
experience (Johnsen 2012). However, Lave and Wenger are the key theorists in her
analysis of Sunday worship services being part of “Baptism clubs” in two congregations.
She identifies children as being involved in two kinds of tasks in Sunday services:
performance tasks and liturgical tasks. The performance tasks were singing songs and
acting based on a biblical text, followed by bowing and calls for acclamation, which
is in one sense part of the shared repertoire in congregations. It is very usual to make
children perform in worship services where they and their families are specially
invited. However, the question raised by Lave and Wenger is how newcomers become
participants in a practice as it usually is. Thus, to perform a play and to sing songs
that are not part of regular Sunday services is to position children on an outbound
learning trajectory. Performance skills are valuable in many social practices, but not
particularly helpful in order to guide children towards the expected norms regulating
Sunday services. However, the liturgical tasks they take part in are part of the regular
service repertoire of most congregations in the Church of Norway. To walk into the
sanctuary in procession, to light candles during prayer, and to prepare the Eucharist
together with the pastor are all legitimate tasks in a service, and the tasks’ communal
character takes care of the safety aspect of legitimate peripheral participation. Johnsen
argues that liturgical tasks are necessary to learn the Sunday service practice. However,
practices are not fixed. Performance tasks renegotiate Sunday services closer to other
communities of practice, such as school and leisure practices (Johnsen 2014b, Johnsen
2014a).

James Wertsch is a well-known successor to Vygotskij, and one of his contributions
is to bring Mikhail Bakhtin’s thinking into socio-cultural learning theory. One of
Wertsch’s main concepts is mediated action, which emphasizes how human action
is affected by cultural tools (Wertsch 1998). Inspired by Bakhtin’s definition of
language as half one’s own, half somebody else’s, Wertsch claims that cultural tools,
including language tools, are on the one hand something people use, and on the other
something that they cannot control. Thus, mastery of a cultural tool means to make
it your own, but the appropriation is never complete. Cultural tools have attributed
meaning through history, which gives them their affordances and constraints. A tool is
plastic and changes meaning continuously, but the inherited meaning will nevertheless
constrain its possible meanings.

Morten Holmgqpvist utilizes both social cultural theories and socio-material theories
in his research on confirmation in congregations (Holmqvist 2015a, 2014, Holmqvist
and Afdal 2015). One of Holmqvist’s contributions is to bring religious learning into
research on mediated action (Holmqvist 2015¢). In an article discussing two episodes
of prayer at confirmation camps, Wertsch’s concept of affordances and constraints of
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cultural tools plays a pivotal analytical role, combined with Schatzki’s (Schatzki 2010)
concept of times-space trajectories (Holmqvist 2015b). As with the children studied by
Johnsen, most confirmands in Norway are newcomers in the sense that their previous
experience with church is limited to events in the family such as baptism and school
worship services before Christmas. Holmqvist explores how youth leaders use material
and language tools at confirmation camps, and how these tools are understood, and
misunderstood, by the confirmands. Only one of the situations will be briefly presented
here.

The situation isan outing into the forest during one of the evenings at the confirmation
camp. It is dark and the confirmands are supposed to walk silently in groups through
“a candle path” featuring small posters with a verse from the Bible, ending down by
the sea with a huge bonfire. The youth leaders were excited. They really looked forward
to seeing the confirmands emotionally and spiritually touched by the experience. It
did not turn out the way they expected. The confirmands were not silent. They did not
understand what to do with the posters, and showed no feelings of being touched when
they came to the bonfire. Holmqvist analyzes the discrepancy as a result of the youth
leaders’ and the confirmands divergent previous experiences with the employed cultural
tools. The path and the posters were new to the confirmands, and they were unable to
break the cultural code inherent in the material objects. They did not recognize it as
a religious practice, as an invitation to meditative prayer. Some thought it was some
kind of quiz. Holmqvist asked the youth leaders why they did not say anything to
prepare the confirmands, but they replied that instruction could ruin the experience.
They wanted the newcomers to have an authentic experience. Holmqvist argues that
the youth leaders and confirmands live in different time-space trajectories. The youth
leaders had been part of the path many times, and felt deeply emotional about it
several cried when they walked the path alone after the confirmands went to bed. The
confirmands, however, were not on this path, or trajectory. The tools did not mediate
reality to the confirmands as they did to the youth leaders. Lack of information and
previous experience constrained their interaction with the tools (Holmqvist 2015b).

Activity theory

As shown in the previous part, socio-cultural theory is well suited to addressing
questions about learning existing practice. The baptism club and the confirmation
camp aim at making newcomers part of practices already present in congregations.
However, the socio-cultural approach is inherently conservative and less well equipped
to analyze practices in congregations where the need for change and transformation
is pressing. Leont’ev was a partner of Vygotskij and is the founding father of cultural-
historical activity theory (CHAT), or simply activity theory (Daniels 2008). This second
theoretical tradition in LETRA is concerned with how organizations learn, and not
how people become part of communities. One of the main theorists is Yrjé Engestrom,
who has developed a more complex model of Vygotskij’s elementary model of artifact
mediation (Engestrom 2015). It is not only tools that mediate reality, he claims; social
dynamics such as implicit and explicit rules, division of labor, and community are
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decisive in how a modern organization works. Engestrém, who has spent most of his
career studying huge firms going through fundamental changes, argues that to solve
their aim in a changed reality, organizations have to invent new ways of being. Old
solutions cannot solve their aim or object—the term used in activity theory—any
longer (Engestrém 2001). Thus, changes of this kind create disturbances, often a result
of new tools, rules, or division of labor, but Engestrom argues that disturbances are a
fundamental key to collaborative learning processes. It is only through contradictions
that an organization can succeed in what he calls learning as expanding (Engestrém
2008).

Engestrom understands learning as expansion of the object of an activity. Here,
object is not a material thing, but the drive, engine, direction and purpose of the
collective activity. An object is not an aim in an instrumental and cognitive sense. An
object is not primarily a future state of affairs; it is located in the activity here and now.
Put differently, the evolving and forward-facing character is an aspect of the here and
now of the activity (see also Schatzki 2010 on the understanding of time). The object
is the drive and identity of the activity—that which keeps it going. At the same time,
the object is the direction of the activity, the purpose that holds it together. This means
that the object is both the being and coming of the activity, its be-coming. An object is
not a normative, cognitive statement of future states of affairs, but an aspect of how the
activity actually interacts and evolves. An aim or a value statement for a congregation is
not its object. The object can only be analyzed empirically in the everyday interaction
of the activity. Engestrom’s argument is that learning is an expansion of this empirical
object. Counter-intuitively, individual learning is happening through participation in
activities that change (Engestrom 2008).

Fredrik Saxegaard employs Engestrom in his analysis of congregations that are in
processes of change, and particularly how pastors negotiate their role as leaders within
these processes (Saxegaard 2017). Conflicts have tormented one of the congregations.
The pastor told Saxegaard that the congregation was in a state in which the different
activities were isolated from each other and the church personnel had lost control of
who had keys to the church building. The levels of collaboration and community were
low and the need for change was urgent, but it was quite difficult to identify how to
change, and to what. The turning point for the pastor came one Sunday morning
before the worship service. “Suddenly one of the ushers came running in, looking for
him saying that ‘someone has put a baby on the floor in front of the altar’” (Saxegaard
2017, 233). The pastor told Saxegaard about how he came into sanctuary and saw the
baby on the floor, and the mother, with an Asian look and dressed in traditional Hindu
clothes, sitting close by. The mother was not able to speak Norwegian very well, but
the pastor understood that she wanted him to bless her child. The pastor paused for a
second, and then he lifted the baby and pronounced a blessing, before he gave the child
back to the mother (Saxegaard 2017).

According to Saxegaard, this became a decisive moment for a fundamental
renegotiation of the congregation. It made the pastor realize that the congregation has
to open up for the immigrant population living in their parish. The pastor reported
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several initiatives to invite immigrant groups into the church, both Christian and
Muslim, such as offering free use of the church building. However, the pastor’s vision
was to make the immigrants part of the regular congregational activities as well and
the Sunday service in particular, arguing that being church means to embrace everyone
and that the Sunday service needs to be more dialogical and include people of different
faiths and religious belongings. Saxegaard describes how the pastor tried to anchor this
vision as the new identity in the parish board. The parish board members were not
necessarily negative to it, but few of them articulated explicit support. However, they
became more positive towards moving in such a direction after a while. Saxegaard shows
that one of the things that made this demanding process possible was a language tool.
Thus, “the open church” was presented as a project, and not as something permanent.
This project approach made it easier to communicate and garner support both internally
and externally, for instance for funding. The object, the actual and empirical drive of
the congregation, was previously to be a congregation for the Norwegian middle-class
population. Saxegaard shows in detail how a contradictive process of negotiating tools,
rules and division of labor enabled the congregation to redefine and expand their object
as a place beyond religious divides (Saxegaard 2017).

As pointed out by Saxegaard, pastors apply theological tools to lead congregations.
Marianne Rodriguez Nygaard shows how such theological language tools effectively
undermine deacons’ efforts to make things happen in congregations (Nygaard
2015a, 2017, Rodriguez Nygaard and Afdal 2015). Nygaard utilizes the concept of
knowledge creation in her analysis of how deacons understand themselves and their
work. Knowledge creation differs from learning as the acquisition of knowledge and
learning as the acquisition of skills needed to participate in a practice (Sfard 1998). As
Paavola and Hakkarainen emphasize, knowledge creation is a supplementary concept
of learning that focuses on processes, practice and social structures that encourage
formation of new knowledge and innovation (Paavola and Hakkarainen 2005).
Similarly, as with Engestrém, the emphasis is on finding new ways of solving the tasks
and aim of organizations. Nygaard describes how deacons often take the initiative for
new activities such as “open church” in staff meetings and informal situations. These
suggestions, however, are turned down or not given proper attention. There is not
enough time; the staff, particularly the pastors, have too much to do already, and the
space for experimentation is limited. According to Nygaard, this limits the possibility
for knowledge creation, or combining an interest in knowledge creation with care.
Building on von Krogh, Nygaard argues that care is fundamental in order to create
work communities of knowledge creation and shows that the congregations are low-
care environments. The staff are mostly concerned about their own tasks and do not
have the capacity to engage in collaborative work. The deacons report that they feel
lonely and exhausted. It is hard for them to make themselves heard as professionals
among the other church professions (Nygaard 2015b).

However, Nygaard also shows that deacons are creative in their work. One such
example concerns a deacon passing by a woman begging for money every morning,
and how the deacon eventually decides to invite the Romanian woman, called “Elena”
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for coffee in her office. However, she does so without informing the staff first. The
deacon brings Elena along to church activities, such as everyday prayer worships, and
Elena is introduced by name and interacts with the other participants, as well as with
the church staff. Nygaard narrates how this initiative grows. The deacon invites church
representatives high up in the hierarchy, and people form organizations providing help
for people begging in the streets, and speak at seminars in the congregation. The media
picks it up, and both newspapers and television conduct interviews with the deacon
together with Elena. This way of making knowledge creation possible is achieved by
establishing a parallel structure, according to Nygaard, interpreting it as deacons’
ways of trespassing constraints set by the formal organization and work culture within
congregations. Thus, the study provides examples of how deacons, via their boundary-
crossing activities, make congregations expand their practices (Nygaard 2015b).

Socio-material theories

The third theoretical tradition LETRA employs and contributes to is socio-material
theories, particularly as it is it developed within actor-network theory (ANT). This
tradition is not a learning theory as such, but several influential educational researchers
use it (Fenwick et al. 2011, Siljé, Rasmussen, and Ludvigsen 2011). A starting point
for ANT is Bruno Latour and Steve Woolgar’s groundbreaking study of how scientists
create science. Opening the “black box” of science, observing scientists anthropologically
in the laboratory, showed that science is not as a clean and undistorted process, but
actually rather chaotic and fuzzy (Latour and Woolgar 1986, Latour 1987). However,
this unruly, elusive and chaotic character is also a key feature of ANT. It is a tradition
resisting being a tradition, where basic concepts are continually reframed, rejected
and replaced. Generally, the level of consensus is low among theorists claiming some
connection to ANT (Law and Hassard 1999). Still, some key features prevail across
all the disputes. Most importantly, humans and non-humans are considered as agents
with agency (Latour 2005). Thus, socio-cultural theories and activity theory emphasize
materiality, but ANT goes further in claiming a generalized symmetry, that humans
and non-humans are actors on equal terms (Fenwick et al. 2011). The research task
within an ANT design is to figure out how different human and non-human actors
are connected, strongly or weakly, “in net that works” (Latour 2005). This is somehow
similar to the basic practice theory approach, but it differs in its insistence on a flat
ontology. ANT does not recognize any kind of predefined levels of society, such as
micro, meso or macro levels (Law et al. 2014). The principle idea is to follow the actors
and to conduct research without preconceived concepts about how reality is organized
(Nicolini 2012, Law 1994).

Ingrid Reite Christensen has conducted research on how pastors do their work within
congregations (Reite 2014, Christensen 2017, Reite 2013) and employs analytical
tools developed within ANT, particularly educational research developing ANT. The
Christian education reform was mentioned in the introduction, Reite has studied
how another reform—the liturgical Sunday service reform, launched during the same
time period—affects the everyday work of pastors. Reforms aim at making something
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better, but Reite shows that reform is a non-human actor that interacts with human
and nonhuman actors already present in the life of congregations. Thus, the liturgy
reform creates highly energized professional learning dynamics in a congregation where
there are spaces for experimentation, revealing a rich potential for new knowledge.
However, the reform creates distance and a slowing-down of processes in the two other
congregations. One of the situations she dwells on takes place before Christmas, only
a week or two after the reform reached its official state, when every congregation was
obliged to apply new liturgies and new liturgical music (Reite 2015).

Reite describes how two pastors and the cantor gathered to plan the upcoming
Sunday service. They had the liturgy binder containing the new liturgies on the table in
front of them. The meeting started and one of the pastors began to browse the binder,
but he put it away, and the cantor started doing the same, suggesting that they could
take it chronologically from the top and proceed through the service. The pastor took
over and browsed the binder again, being in a state of indecisiveness; the other took
over and suggested that they use the liturgy from last year and mix in some of the new
elements. They continued to browse the binder and reached a conclusion: “But in order
not to cause full confusion, I think that it was a nice variant that was chosen the last
time — if we will use that as a basic fundament, then. And then we choose new hymns”
(Reite 2015, 402). Reite holds that reform brings different dynamics into action, and
high-powered learning dynamics are just one out of several possible outcomes. It
depends on the various dynamics the reforms interact with and creates in local work
environments. Her analysis also shows that reforms are not implemented, as argued by
the strategical top-level of an organization, such as the Church Council of the Church
of Norway. Rather, reforms are enacted into being by those who receive them. Pastors
in congregations are not just adjusting to the liturgy reform and every other reform;
they recreate it, ignore it, or replace it (Reite 2015).

One scholar making a substantial contribution to ANT is John Law (Law 2004,
Law and Singleton 2013, Law, Smith, and Weintraub 2002), who has written and
cooperated with scholars from Norway, such as Ingunn Moser (Moser and Law 1999)
and Geir Afdal (Law et al. 2014). A basic concept in Law’s terminology is modes of
ordering, which @yvind Holtedahl uses in his research on youth ministries in two
congregations in the Church of Norway (Holtedahl 2017). To research modes of
ordering in ANT terms means to study how different human and non-human actors
are related in loose or more stable networks. Put simply, one knows that one has a mode
of ordering if a removal of one of the actors will change the network. The particularity
of Law’s approach is that he foregrounds issues of power. Law argues that his concept
of ANT, as well as feminist material semiotics, cuts Foucault’s notion of discourse
down to a comprehensible size, not as some kind of philosophical materialism but with
materiality as a relational effect. (Law 2003 (2001)).

Thus, this interest in how power is embedded in materiality is a key concern in
Holtedahl’s research. Youth ministry is different from most Christian education for
children and confirmands: regular, frequent gatherings for committed young people
aged 15-18. They typically gather one evening a week, often on a Friday or Saturday
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in order to stay up late. Holtedahl finds that enactments of community are a central
mode within the youth ministries. His analysis demonstrates that this mode features
“closeness, intimacy, and fellowship, with similarities to family life and the youths’
private lives at home” (Holtedahl 2017,9). One of the key actors that makes this mode
possible, largely unnoticed by the youth themselves, were some sofas. Holtedahl
describes how the sofas gradually caught his attention, partly because the youth asked
him for help to carry them several times. The sofas were in the café area at the beginning
of the evening and were moved into the sanctuary before the worship service began. It
did not happen once; they reorganized the room every time they gathered: chairs out
and sofas in. Asked about the sofas, the youths reply that they would have been much
more “stilted and formal” if everyone sat on their own chairs. The sofas allow them to
relax, make it cozy, and make the youths feel at home (Holtedahl 2017,125).

Hence, Holtedahl shows that the sofas are an actor in a network established within
the youth ministry. To remove the sofas would be to make them sit on chairs, something
that they associate with the adult Sunday service. The sofa empowers the youth to
enact a kind of religious community other than that they find among adults; not to
reorganize the room would bring them into the dominating adult mode of ordered
worship services. The network enabled by the sofas would have been broken. The
chairs’ materiality would simply put them into a stiff and boring mode of practicing
faith. Sofas, on the other hand, open a space for a relaxed and cozy mode of religious
practice (Holtedahl 2017).

The research contribution of LETRA

Object
Rather many researchers conducting practical-theological research in Norway have
been interested in LETRA, and the theoretical perspectives we have employed,
something we find interesting and inspiring’ Still, to identify commonalities, but
particularly differences, between LETRA and other Norwegian practical-theological
research initiatives can bring forward the specificity and also the novelty of LETRA’s
scientific contribution. Our first topic is to elaborate how LETRA understands the
concept object.

Etling Birkedal has published extensively on the Church of Norway, and is currently
the director of the MF-based project called “Congregational development within the

5 'The impact of LETRA has not followed a traditional practical theological research trajectory. Most articles
are published in journals not associated with theology at all. The most visible impact of LETRA has been to
bring congregational practices into scholarly discussions outside theological frameworks. Scholars specializing
in practice theory, in ANT and socio-cultural learning theories have read about confirmations camps, pastors
struggling with a liturgy reform and deacons’ creative ways of knowledge creation. Publishing in journals known
for their advanced theoretical level has been encouraged and part of the aim for some LETRA scholars. The
reviewers have been largely positive, acknowledging the articles theoretical contribution, and that they have learnt
about religious life in Norway, which they otherwise knew nothing about. Others in LETRA have sent their
articles to international practical theological journals. The responses have been more negative, often demanding
major revisions or rejection, while specialized theoretical journals have approved the very same articles with
minor changes.
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folk church” (Menighetsutvikling i folkekirken), MUV in short. The MUV project
is doing action research and aiming at contributing to change in congregations in
the Church of Norway, which is different from the more descriptive and analytical
ambition of the LETRA project. However, both projects analyze change in religious
practices. Birkedal (2015a, 2015b) discusses the theoretical aspects of MUV. In shorrt,
the congregation is seen as the basic unit and there is an ideal of the congregation as a
unitary whole, where the different activities are subsystems that should be realizing the
overarching aims and values of the total complex system of the congregation. Change
is partly a process of reflections over practice, partly cultural change in mentality and
attitudes. Learning and development—a key element in change—is an official plan.
The plan consists of the aims for development of the congregation and gives direction
for how these aims can be translated into practice. Thus, one main theoretical difference
between the two projects is that MUV understands collective change in terms of aims
and values, while LETRA understands the same processes as changes in the object of
the activity or practice.

Stephen Sirris (2015) at VID has also conducted empirical research on congregations
within the Church of Norway as well as other Christian organizations. He discusses
the difference between aims and values as the difference between instrumental and
cultural logics and between instrumental organizations and value-impregnated
institutions. He argues that religious communities are more similar to value institutions
than to instrumental and aim-mean based organizations. Plans and planned processes
for development should be characterized by value—and not primarily aim—work,
Sirris argues. Hence, Birkedal’s and Sirris’s perspectives and discussions are interesting
because they are in some sense close to how LETRA addresses collective learning.
Particularly interesting in this context is it that Birkedal (2015a) refers to CHAT, and
identifies the development process as the object of the congregations. This seems to be
more on normative than on empirical grounds. The study of object in congregational
activities in the LETRA projects provides a more empirical understanding of the object
in the different activities.

Accordingly, we argue that the objects in the activities studied by LETRA are
empirical and inseparable from the everyday interaction of religious practices. Objects
are the actual direction and drive of what people are doing together. An object cannot
be formulated separately from an empirical analysis of actions and interaction in the
activity. The assumption is that a youth group, a choir, or a funeral is driven by its
history, its current relations and the future direction—the totality of the routinized
doings and sayings of the practice. This means that object is negotiated and developed
in the activity. Thus, in Johnsen’s research on “Baptism clubs” she argues that there
are two kinds of tasks in the Sunday services: performance tasks and liturgical tasks.
The first kinds of task are introduced because they are assumed to engage the children.
However, they are not tools or ingredients in a regular Sunday service, which means
that they position children on a separate and outbound trajectory. The performance
tasks are not integrated into the collective object of the activity of Sunday service.
They connect to other activities outside the church, but create a plurality of objects
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in the Sunday service. These objects need to be negotiated. Negotiations like this one
create possibilities for development and learning—but change is neither inevitable nor
automatic. Learning and change can happen through changes in practice where, for
instance, some of the performance tasks are included in the activity, which in turn
expands the collective object and identity of the Sunday service.

Learning as change in the collective object of the activity is also clear in the cases
of Nygaard’s analysis of Elena, the Romanian woman and the deacon, as well as in
Saxegaard’s account of the pastor’s spontaneous blessing of the unknown and foreign
child in the church. In both cases, there are changes in how things are done. Elena
is not just fitting into the regular activity of the congregation; things are being done
differently. The blessing is also a disruption, a new way of acting and interacting. Elena
and the deacon drew attention and new responsibility and care for the Romanians in
the first congregation, and the blessing became a moment for decisive negotiation for
what the congregation wanted to be and do. In both cases, learning and change had the
character of new ways of doing things, of use of material space and who should have
access to which rooms and so on. The order of change is crucial. Change and learning
was not a result of aims, plans for reforms, mental values or individual attitudes.
Potential learning is created by changes in what is done, in interaction, and in possible
negotiation and analysis of the object and drive of the collective practice.

The LETRA research also shows that learning and change is neither inevitable nor
automatic. Reite’s analysis of the liturgical Sunday service reform and Holmqvist’s
account of the “candle path” at the confirmation camp show that new interaction
and tools can be negotiated differently. In the first case, the pastors do not change
the object of the service, the new hymns can be fitted into its existing identity. In the
second case, the new participants, the confirmands, are not enrolled in the activity and
its object. Without knowing the drive or meaning of the activity, they were excluded
from the outset, and the activity was not transformed through their participation.

In neither of these cases was the object of activity the process of change itself.
Learning was a change in the empirical object of the activity, its drive and direction.
This means that in order to understand collective learning and change, one needs to
empirically analyze the object of an activity. Furthermore, objects are conflicting, in
motion and negotiated, between what is and what may be. On this account, aims
and values are aspects of particular activities and embedded in the doings and sayings
of these activities. Aims and values are understood as processes—as aiming and
valuing—and as collective negotiations of the value of the activity in question. On an
object-oriented account of learning, people do not first subscribe to aims and values
and then act. Individuals are participating in social activities where interaction, aiming
and valuing take place at the same time. Contrary to Birkedal and Sirris, the different
ways the youth carry and organize the sofas in Holtedahl’s research may be more
important in order to understand learning than the aims and values in the plans for the
local congregation. The modes of organizing the sofas constitute collective emotions,
belonging and relationships—and possibilities for developing their religious practice
and what they value.
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Materiality

The second topic concerns materiality, an interest LETRA shares with a whole range
of researchers within social science and humanities. Birgitte Lerheim at TF has shown
profound interest both in socio-cultural learning theories as well as in materiality. She
addresses learning in relation to a case study of two university libraries (2017). Her
primary interest is to explore how the material surroundings in libraries are able “to
facilitate good spaces for learning for as many students as possible” (Lerheim 2017:115).
Lerheim connects to Afdal’s descriptions of socio-cultural theory, but addresses
learning as an individual matter employing “learning styles” as her main analytical
tool. Accordingly, and in reference to Duun 1979 and Imsen 2005, learning styles
is defined as “how each of us concentrate best, acquire, manage and remember new
contents’; it is all about “personality traits and individual learning preferences” (Lereim
2017:118). Materiality, the physical look of the libraries, is perceived as something that
prevents or enables learning, all depending on individual learning preferences. Thus, a
first fundamental difference to LETRA is that Lerheim treats the content students are
going to learn as given; secondly, materiality is perceived analytically as a surrounding
for learning, and not as something that constitutes learning as a collective social
practice. Moreover, Lerheim also connects to ethics and thirdspace theories as having
an explicit normative agenda for “emancipatory change and freedom from domination”
(Lerheim 2017:115), well known in theological and also practical theological research,
but differing from LETRA, where the primary aim is to empirically understand
processes of learning and knowledge production. The object of inquiry within LETRA
is how materiality is an actor changing congregations, but without a specific agenda
for change.

Another researcher paying attention to materiality is Merete Thomassen, also from
TF. Mainly interested in materiality related to worship services, she refers extensively
to Gordon Lathrop’s Holy Things (1998) when discussing how confirmands experience
being co-liturgists in Sunday services (Thomassen 2017). In accordance with Lathrop,
Thomassen’s approach to materiality is exclusively focused on material objects having a
long tradition in church. She finds that the materiality of things such as the procession
cross, the oblates and wine, as well as the Bible and candles, seem important for
the confirmands. However, she expresses surprise that none of the confirmands are
able to answer questions about their theological meaning, even if the pastors have
provided basic knowledge about the church space. As Thomassen underlines, there
are junctures between her liturgical approach and research conducted by LETRA
researchers, mentioning Johnsen and Holmgqvist in particular (Thomassen 2017:151).
However, the shared interest in materiality differs because LETRA is interested in how
everyday objects that are not usually part of congregations enact and transform “holy
things”. Similarly, learning is not understood as the individual acquisition of a set of
established theological meanings of some particular material things. To conceptualize
learning as a collective social practice means that learning cannot be separated as
an independent product; it takes place even if it differs from an intended outcome.
In addition, Thomassen differs from LETRA in her explicit normative preferences,
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providing warnings against turning liturgical participation into a performance focused
on individual achievements.

Materiality, as argued across the diverse LETRA contributions, is more than
a surrounding for individual learning of a predefined content. Hence, the example
from Saxegaard shows how the insertion of new human actors, the Asian woman and
her baby, led the pastor to question and eventually change their use of the church
building. In ANT terms, this woman can be compared to the reform in Reite’s study.
The interruptive and unexpected presence of the woman and baby enabled a high-
powered learning dynamic within the congregation. It was an incidence in which the
previous mode of ordering of human and non-human actors became renegotiated, and
a new network of actors came into being. The woman came to get her child blessed
with no intention of changing the congregation, but still, her materiality fostered a
recreation of the space in a far more fundamental manner than anyone could foresee.
Holmgqvist’s study, on the other hand, illustrates a network of human and non-human
actors that does not work according to the intention. It is assumed by the leaders
that confirmands are able to join a network where candles, posters and bonfire are
non-human actors establishing prayer as a social practice, but the material objects are
part of other networks for the confirmands. The materiality of “the candle path” led
them to interpret it as some kind of game, but this interpretation is rejected by the
youth leaders. Thus, LETRA is oriented towards individuals, but within an analytical
framework in which social practices are the fundamental unit of analysis. The question
is not how individual learning styles might be affected positively or negatively by the
material look of a building, but rather to analyze empirically how stable and looser
networks between human and non-human create and recreate modes of ordering high
and low-powered learning dynamics.

As emphasized by Lerheim, a key insight related to materiality is whether it involves
power (Lerheim 2017). As shown in Nygaard’s and Holtedahl’s studies, analyses of
power are part of LETRA. The basic question is, however, to understand how the
power to define or restrict the use of material and language tools are regulated, and
how power might be altered by the introduction of new material tools, such as the
presence of the Romanian woman Elena. This woman is not a powerful person in
herself—her life conditions are troublesome and demanding—but to situate Elena
within social practices in the congregation spurs a renegotiation of power between
the professions involved. The deacon, struggling to make herself heard among pastors
possessing powerful theological language tools, becomes able to pursue her own
agendas much more efliciently when Elena is present. Thus, it might be, and it is highly
probable, that the deacon had similar ideas about emancipatory change and freedom
as Lerheim requested, but this is not primary within the analysis of power in LETRA.
The facilitation of liberation or empowerment is not defined as a research aim in itself.
Rather, power is analyzed as is it enacted within social practices.

Holtedah!’s study of how sofas are an important actor in renegotiating the power
to define worship exemplifies how materiality works almost without being noticed
or recognized as a substantial actor. This analytical emphasis on everyday material
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things expands how materiality is approached within the liturgical theology to which
Thomassen contributes. To orient oneself only to the “holy things” leaves things with
less theologically significant symbolic meaning to go unnoticed. As shown in Johnsen’s
study, to act with liturgically established things, such as walking in procession, are
included, but the analytical interest is mainly to understand how human and non-
human actors interact and intervene with the already-present liturgical actors. Thus, the
primary aim is not to figure out to what extent the established theological interpretation
of the liturgy is properly transmitted, but to understand how Sunday services become
renegotiated when liturgical tasks are mixed with performance tasks.

Novelty and domestication

This article provides the first overall discussion of the scientific contribution of LETRA,
firstly by presenting how the diversified, but still coherent, theoretical framework of
LETRA has been utilized in six PhD theses, and secondly by discussing two topics,
object and materiality, across the individual LETRA contributions related to the
research of Norwegian practical-theological researchers.

Even briefly presented, the first part is indicative of the empirical complexity of
congregations. Contrary to other related research projects on congregations where
change and learning are addressed as processes on a strategic level of an organization,
the study of everyday situations in the midst of congregational life has offered rich
possibilities to study processes of learning as changes in the collective object. Thus,
empirical research such as this entails the observation and interpretation of all the
fuzziness and unruliness of which congregations are made, not only the official version
of what congregations say and do. Hence, we perceive empirical descriptivity as a
prerequisite when researching how learning and knowledge trajectories take place in
congregations.

All the empirical accounts offered by LETRA are highly informed by at least one,
and most often a mix, of the theoretical strains LETRA has employed. Contrary to
research designs having a more action-oriented or phenomenological approach, we
claim that an articulate theoretical framework enables empirical descriptively oriented
research. To educate ourselves in a pool of theories—socio-cultural theories, activity
theory and socio-material theories—has been important for the individual LETRA
projects, but particularly for those of us who have been embedded in normative
theological discourses inside and outside the academy for a long time. Moreover,
theoretical tools originating from other scholarly discourse—education and social
science—have led to the empirical realities of congregations appearing as a new and
uncharted territory. Thus, the combination of the empirical and theoretical interests
has been essential in order for us to study congregations as social practices. Such results
might be achieved within less theoretically developed and more action-oriented designs
as well, but to study learning and knowledge trajectories without a responsibility to
facilitate a particular change, for instance freedom from domination, has provided
essential analytical engagement and freedom.

The second part of the article discusses and elaborates upon two of the most central
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concepts within LETRA, object and materiality, both concepts being analytically
elusive and edgy. To compare how closely related researchers understand their scientific
tasks makes the specific scientific contribution of LETRA possible to identify, even for
those of us deeply involved in the project. One of LETRA’s main contributions is to
show how change is a moving target. To understand how congregations, and even more
so, how religious practices change in a late modern society, is to study an object on the
run, as phrased by Engestrom (2008). Or, as Latour (1987) put it, to open this black
box has made us realize how messy learning and knowledge processes in congregations
are. As Schatzki (2010) reminds us, the congregations studied are complex nexuses of
sayings and doings in which material human and non-human actors enact networks
that work in unpredictable manners.

The initial aim of LETRA was to make research on congregations as developed on
the pedagogical side as it is theologically. The academic field and the church field in
Norway have gained more respect and interest in practice theories, and references to
Vygotskij are not as absent as they were in 2008. However, some of the theoretical
perspectives introduced by LETRA have almost become domesticated. When
reading LETR A-inspired articles and theses today, one might get the impression that
Engestrom is deeply involved in youth work and has deep knowledge about pastors
in the Church of Norway. To our knowledge, only Latour attends church (Latour
2001, Latour, Latour, and Geiger 2004), and not in protestant Norway. It might be
that the fruitful analytical distance to the empirical field of congregations is about to
diminish. It is important to look for analytical tools that are able to say something new
and unexpected about learning and knowledge in congregations. As we have learned
from Vygotskij, our knowledge about reality will always be indirect and mediated.
The pool of practice theories utilized to analyze learning and knowledge processes
in congregations represents the scientific novelty of LETRA, but to turn Vygotskij,
Wenger, Engestrom and Latour into a normative theoretical trajectory within practical-
theological research would be against the fundamental insights these empirically
oriented theorists have taught us about research—and about congregations. It is
necessary to continually pursue theoretical openness in order to conduct empirical
research on how congregations, and more broadly religious practices, change in late
modern societies.

Literature

Afdal, Geir. 2008. "Menigheten som lzrende fellesskap? Sosiokulturell lzringsteoris muligheter og begrensninger som perspektiv pé kirkelig
lzring." Prismet 59 (4): 227-245

Afdal, Geir. 2010. Researching Religious Education as Social Practice. Religious Diversity and Education in Europe. Miinster: Waxman.

Afdal, Geir. 2011. "Teologi som teoretisk og praktisk aktivitet." Tidsskrift for teologi og kirke 82 (2):87-109.

Afdal, Geir. 2013. Religion som bevegelse : lering, kunnskap og mediering. Oslo: Universitetsforlaget.

Ammerman, Nancy Tatom. 2018. "Foreword: From the USA to Europe and Back" In Congregations in Europe, edited by C. Monnot and J. Stolz,
1-21. Cham: Springer

Birkedal, Erling 2015a. "En mangfoldig kirke. En studie og drofting av kirkemedlemmers onsker og forventninger til sin lokale menighet" . I:
Tidsskrift for praktisk teologi 32(1): 4-17.

Birkedal, Erling. 2015b. "Forankring for forandring. En analyse og drofting av erfaringer med systematisk

utviklingsarbeid i menigheter i Den norske kirke i perioden 2011-14" I: Tidsskrift for praktisk teologi 32 (1):18-33.

14 / TPT 2-2020



Practice theory in empirical practical theological research

Cameron, Helen. 2010. Talking about God in practice. Theological action research and practical

theology. London: SCM Press.

Christensen, Ingrid Reite. 2017. "How to educate professionals for learning new knowledge? A comparison of learning approaches in Dutch and
Norwegian pastor education.” I: Prismet

67 (2,):93-106. https://doi.org/10.5617/pri.4503

Daniels, Harry. 2008. Vygotsky and research. London: Routledge.

Engestrdm, Yrjo. 2001. "Expansive Learning at Work: towards an activity theoretical reconceptualization.” Journal of Education and Work 14
(1):133-156.

Engestrom, Yrjo. 2008. From Teams to Knoss. Activity-Theoretical Studies of Collaboration and Learning at Work. Edited by John et.al Brown,
Learning in Doing: Social, Cognitive, and Computational Perspectives. Cambridge: Cambridge University Press.

Engestrom, Yrjo. 2015. Learning by expanding. An activity-theoretical approach to developmental research. 2nd ed. New York: Cambridge University
Press.

Fenwick, Tara J., Tara J. Fenwick, Richard Edwards and Peter H. Sawchuk 2011. Emerging approaches to educational research. Tracing the
sociomaterial. London: Routledge.

Holmgqvist, Morten. 2014. "The Material Logics of Confirmation." International Journal of Actor-Network Theory and Technological Innovation 26
(4)26-37 DOI: 10.4018/ijantti.2014100103

Holmgpvist, Morten. 2015a. “Learning religion in confirmation. Mediating the material logics of religion :

an ethnographic case study of religious learning in confirmation within the Church of Norway." Department of Religion and Education, MF
Norwegian School of Theology.

Holmgvist, Morten. 2015b. "Learning Religion. Exploring Young People’s Participation Through Timespace and Mediation at Confirmation
Camp." Mind, Culture, and Activity 22 (3):201-216. heeps://doi: 10.1080/10749039.2015.1026446.

Holmgqvist, Morten. 2015¢. "Learning Religion. Exploring Young People’s Participation Through Timespace and Mediation at Confirmation
Camp." In: Mind, Culture, and Activity 22 (3):201-216. https://doi.org/10.1080/10749039.2015.1026446

Holmgvist, Morten, and Geir Afdal 2015. "Modes Of Learning And The Making Of Religion. The Norwegian And Finnish Curricula For

Confirmation." Nordic Journal of Religion and Society 28 (01):1-20.

Holtedahl, @ivind Knobloch. 2017. ""Community", "God from above" and "God from below". An ethnographic study of religious knowledge
practices in two youth ministries in the Church of Norway." no. 5, VID Specialized University.

Johnsen, Elisabeth Tveito and Geir Afdal. 2020. "Learning and knowledge trajectories in congregations”

Praktische Theologie 55 (2):70-75. https://doi.org/10.14315/prth-2020-550204

Johnsen, Elisabeth Tveito. 2012. "Hvordan medierer undervisningspreget trosopplaring kristen tro og

tradisjon? — En Vygotskij-inspirert analyse av leringssituasjoner i Den norske kirkes trosopplering." Tealogisk tidsskrift 1 (02):138-156.

Johnsen, Elisabeth Tveito. 2014a. "Religios lzring i sosiale praksiser. En etnografisk studie av mediering, identifisering og forhandlingsprosesser
i Den norske kirkes trosopplering.” PhD, Det teologiske fakultet, Universitetet i Oslo.

Johnsen, Elisabeth Tveito. forthcoming. "Empirical practical-theological research: Exploring cultural-historical activity theory." In Practice in
Theology — Endeavours into the Theological Potentials in the Study of Religious Practices, edited by Ulla Schmidt and Kirstine Helboe Johansen.
De Gruyter.

Johnsen, Elisabeth Tveito 2014b. "Gudstjenestelering gjennom deltagelse.” In Gudstjeneste pi ny, edited by Geir Hellemo, 151-177. Oslo:
Universitetsforlaget.

Johnsen, Elisabeth Tveito 2015. "Teologi som ulike biter og deler. Ti &r med trosop lxrmg i Den norske kirke." Prismet 66 (3):125-145.

Kaufman, Tone Stangeland, and Astrid Sandsmark. 2015. "Vilje til lering? Ungd%m pa institusjon i mote med trosoppleringens ckklesiologi
og leringssyn', 79-102. In: Trosopplaring for alle? Lering, tro og sirbare unge. Edited by Lelf Gunnar Engedal, Tron Fagermoen and Astri
Sandsmark. Oslo: IKO-forlaget.

Latour, Bruno. 1987. Science in action. How to follow scientists and engineers through society. Milton Keynes: Open University Press.

Latour, Bruno. 2001. ""Thou Shalt Not Take the Lord's Name in Vain": Being a Sort of Sermon on the Hesitations of Religious Speech.”
Anthropology and aesthetics 39 (1):215-234. doi: 10.1086/RESv39n1ms20167530.

Latour, Bruno. 2005. Reassembling the social : an introduction to actor-network-theory, Clarendon lectures in management studies. Oxford ; New
York: Oxford University Press.

Latour, Bruno, Bruno Latour, and Amir Geiger. 2004. ""Thou Shalt Not Freeze Images,” or: How to Avoid Misconstruing the Science-Religion
Debate." Mana 10 (2):349-375.

Latour, Bruno, and Steve Woolgar. 1986. Laboratory life. The construction of scientific facts. Princeton, N.J.: Princeton University Press.

Lave, Jean, and Etienne Wenger. 1991. Situated learning. Legitimate peripheral participation, Learning in doing. Cambridge: Cambridge University
Press.

Law, J., and V. Singleton. 2013. "ANT and Politics: Working in and on the World." Qualitative Sociology 36 (4):485-502. doi: 10.1007/s11133-
013-9263-7.

Law, John. 1994. Organizing modernity. Oxford, UK ; Cambridge, Mass., USA: Blackwell.

Law, John. 2003 (2001). "Ordering and Obduracy." Centre for Science Studies, Lancaster University, accessed 19.12.08.

Law, John. 2004. After method. Mess in social science research, International library of sociology. London ; New York: Routledge.

Law, John, Geir Afdal, Kristin Asdal, Wen-Yuan Lin, Ingunn Moser, and Vicky Singleton. 2014. "Modes of Syncretism: Notes on Noncoherence."
Common Knowledge 20 (1):172-192. doi: 10.1215/0961754X-2374817.

Law, John, and John Hassard. 1999. Actor network theory and after, The Sociological review monographs. Oxford England ; Malden, MA: Blackwell/
Sociological Review.

Law, John, Barbara Herrnstein Smith, and E. Roy Weintraub. 2002. "Aircraft stories : decentering the object in technoscience.” In. Durham,
NC: Duke University Press.

Leganger-Krogstad, Heid. 2012. "Trosoppleringen som drivhjul i menighetsutvikling? Fellesskapslering i kirken.", 67-86. In Menighetsutvikling i
folkekirken. Erfaringer og muligheter, Edited by Erling Birkedal, Harald Hegstad og Turid Skorpe Lannem. Oslo: IKO-forlaget.

Lerheim, Birgitte. 2017. "Husrom for lering? Ein komparativ romleg analyse av to bibliotek ved

Universitetet i Oslo. Bibliotek som thirdspace?" I: Rom og etikk. Fortellinger om ambivalens, s. 111 - 128. Edited by Inger Marie Lid and Trygve
Wyller. Oslo: Cappelen Damm Akademisk.

Mogstad, Sverre Dag 2013. "Fra matavfall til nide. Medierende handlinger i sondagsskolen." Prismer 64 (2):79-94.

Mogstad, Sverre Dag, Hakon Lorentzen, and Otto Hauglin. 2008. Kunnskap, opplevelse og tilhorighet : evaluering av forsoksfasen i Den norske kirkes
trosopplaringsreform. Bergen: Fagbokforlaget.

TPT 2-2020/ 75



Practice theory in empirical practical theological research

Monnot, C., and J. Stolz. 2018. Congregations in Europe. Cham: Springer

Moser, Ingunn, and John Law. 1999. "Good Passages, Bad Passages." The Sociological Review 47:196-

219. doi: 10.1111/].1467-954X.1999.tb03489.x.

Nicolini, Davide. 2012. Practice theory, work, and organization : an introduction, Practice theory, work, & organization. Oxford: Oxford University
Press.

Nygaard, Marianne Rodriguez. 2015a. "Caring to know or knowing to care? : knowledge creation and care in deacons' professional practice in the
Church of Norway." PhD, MF Norwegian School of Theology.

Nygaard, Marianne Rodriguez. 2017. "Reflective Practice of Diaconia from the Margins: Ecclesiological and Professional Implications." Diaconia
8 (2):166. doi: 10.13109/diac.2017.8.2.166.

Nygaard, Rodriguez Marianne. 2015b. "Caring to know or knowing to care? Knowledge Creation and Care in Deacons’ Professional Practice in
the Church of Norway.", Det teologiske menighetsfakultet.

Paavola, Sami, and Kai Hakkarainen. 2005. "The Knowledge Creation Metaphor — An Emergent Epistemological Approach to Learning."
Contributions from History, Philosophy and Sociology of Science and Mathematics 14 (6):535-557. doi: 10.1007/s11191-004-5157-0.

Reite, Ingrid. 2014. "Between settling and unsettling in a changing knowledge society: The professional learning trajectories of pastors.”, Det
teologiske menighetsfakultet.

Reite, Ingrid. 2015. "Pastors and the perpetuum mobile: the dynamics of professional learning in times of reform." Pedagogy, Culture &
Society:389. hteps://doi.org/10.1080/14681366.2014.994665

Reite, Ingrid C. 2013. "Between Blackboxing and Unfolding: Professional Learning Networks of Pastors." International Journal of Actor-Network
Theory and Technological Innovation 5 (4):47-64. 10.4018/ijantti.2013100104

Reite, Ingrid Christine, and Sverre Dag Mogstad. 2014. "Learning for Future Complex Tasks: Learning

Approaches in Norwegian and Dutch Curricula of Theological Education." Journal of Adult Theological Education 11 (2):123-138. doi: 10.1179/
1740714114Z.00000000026.

Rodriguez Nygaard, Marianne, and Geir Afdal. 2015. "Caring to Know or Knowing to Care? The Relationship between Knowledge Creation
and Caring in the Theological Education of Christian Social Work Professionals." Journal of Adult Theological Education 12 (1):16-29. doi: 10
1179/1740714115Z.00000000033.

Sandsmark, Astrid, and Tone Stangeland Kaufman. 2015. ""Landsby" eller "forstad"? Konfirmasjon for unge pa institusjon.”, 55-78. In
Trosopplaring for alle? Laring, tro og sirbare unge. Edited by Leif Gunnar Engedal, Tron Fagermoen and Astri Sandsmark. Oslo: IKO-forlaget.

Saxegaard, Fredrik. 2017. ”Reaizing church. Parish pastors as contributors to leaﬂémhip in congregations." PhD, MF. Norwegian School of Theology.

Sirris, Stephen. 2015. "Fra selvbestemmelse til selvledelse? Menighetsutvikling som et malrettet o

verdibevisst arbeid blant ansatte medarbeidere i lokalmenigheten”. I: Tz’dss/eri;t for praktisk teologi 32 (1)34-47.

Schatzki, Theodore R. 1996. Social practices. A Wittgensteinian approach to human activity and the social. New York: Cambridge University Press.

Schatzki, Theodore R. 2010. The timespace of human activity : on performance, society, and history as indeterminate teleological events, Toposophia.
Lanham, Md: Lexington Books.

Schatzki, Theodore R. 2010. "Materiality and Social Life." Nature and Culture 5 (2):123-149. doi: 10.3167/nc.2010.050202.

Sfard, Anna. 1998. "On Two Metaphors for Learning and the Dangers of Choosing Just One." Educational Researcher 27 (2):4-13.

Siljo, Roger, Ingvill Rasmussen and Sten Ludvigsen. 2011. Learning across sites. New tools, infrastructures and practices. Vol. [5] New perspectives
on learning and instruction. Abingdon: Routledge.

Thomassen, Merete. 2017. "Konfirmanter som ministranter i gudstjenesten” s. 119-158. In: Gudstjenester med konfirmanter. En praktisk-teologisk
dybdestudie med teoretisk bredde. Edited by Elisabeth Tveito Johnsen. Prismet bok 12. Oslo: IKO-forlaget.

Vygotskij, Lev Semenovi¢, Michael Cole, Vera John-Steiner, Sylvia Scribner, and Ellen Souberman. 1978. Mind in society. The development of
higher psychological processes. Cambridge, Mass: Harvard University Press.

Wenger, Etienne. 1998. Communities of practice : learning, meaning, and identity, Learning in doing: social, cognitive, and computational perspectives.
Cambridge: Cambridge University Press.

Wertsch, James V. 1998. Mind as action. New York: Oxford University Press.

16 / TPT 2-2020





